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Increasing Elementary School Students’ Awareness on Inclusion with Children with Disabilities
Introduction
Children with disabilities are treated differently from their counterparts for various
reasons. Being excluded and isolated from activities because of their differences that are not
understood from nondisabled children. Risks include children with disabilities being socially
isolated, rejected, and having fewer friendships than their peers. To address this issue, I created a
two day lesson plan about the importance of inclusion and delivered it to the fourth and fifth
graders at the Boys & Girls Club in Seaside, California.
Needs Statement
Children with disabilities are often treated differently and separated from their peers
without disabilities. The lack of inclusion between individuals with disabilities and those
without disabilities may occur because of children’s lack of knowledge about disabilities and
about people with disabilities (Ison et al., 2010). While the absence of inclusion can be easily
overlooked, there are additional risks of neglecting their peers with disabilities. The results of
these risks may include students with disabilities to be socially isolated, rejected, and have fewer
friendships compared to their peers without disabilities. (Edwards, Cameron, King, &
McPherson, 2019).
Students with disabilities may experience exclusion at school among their peers. In a
study investigating students with disabilities and non-disabled students on their feelings of being
included in a traditional school, the authors reported that students with disabilities are less likely
to feel welcome, more likely to report being bullied, and more likely to report harassment at
school (Stiefelet al., 2017). Another study of 6, 9, and 12 year olds was done to investigate
childrens’ judgements on inclusion and exclusion with disabled children. Overall, the study
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found that children did find it morally wrong to exclude peers with disabilities, however
participants’ inclusion with their counterparts was still less likely to be expected. The study
showed a relationship between disability type with the context of exclusion. For example, “More
specifically, we hypothesized that children with disabilities would be less likely to be included in
an academic group activity than in a social group activity for reasons of group functioning.
Analogously, we hypothesized that children with physical disabilities would be less likely
included in an athletic group activity than in a social group activity” (Gasser, Malti, & Buholzer,
2014).
Rejection is commonly seen for children with disabilities. Social rejection can be a strong
predictor of poor outcomes later in adulthood (Odom et. al., 2006). A study documented that
children with disabilities engaged in less social interaction, exhibited more negative and less
adaptive interaction styles, had fewer friendships, and received lower peer rating (Odom et. al.,
2006). Previous research proposes an association between children with disabilities becoming
targets of victimization by typically developing peers due to higher status, and social power
(Son, Peterson, Pottick, Zippay, Parish, & Lohrmann, 2014). Not one disability is the same from
another, however an individual that struggles with social interaction can result in isolation or
rejection from peers. In Odom’s review, evidence found that 28% of children with disabilities
were socially rejected from their peers (2006). The study was conducted on preschool children
with disabilities between the ages of 3 and 5.
There is a lack of inclusion between students with disabilities and students without
disabilities. Children who have disabilities have reported being isolated, rejected, and having
fewer friendships compared to their nondisabled peers. To increase awareness, I intend to
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provide a two-day lesson plan about the importance of inclusion with children with disabilities
for fourth and fifth graders at the Boys & Girls Club in Seaside, California.
Theory
Albert Bandura’s social learning theory asserted the importance of observing, modeling,
and imitating the behaviors and attitudes of others to acquire new behaviors. His theory
considers how environmental and cognitive factors interact to influence human learning and
behavior. Given that environmental and cognitive factors affect the way an individual learns and
behaves, children will often learn behaviors of those with whom they are surrounded by such as
teachers, parents ,peers, family, and even social media, according to Bandura. Children will
observe behaviors from outside factors and imitate and copy the same behaviors. Bandura
wanted to conduct a study on whether we can learn simply from observing someone else do
something, also known as observational learning. Since children are constantly being influenced
by these factors subconsciously, it may be useful to provide instruction on how to interact with
those children who have disabilities. Children maylack knowledge about the importance of
inclusion and may not fully understand the consequences of disabled children being left out and
isolated from their peer groups. I will be using Bandura’s observational learning by having my
participants’ engage in activities through discussion, worksheets, an interactive book, and a game
portraying the difficulties of having a disability. With these activities, participants will observe,
pay attention to the results of the activities, and imitate the behavior being observed. Therefore, I
am creating a two-day lesson plan to help nondisabled children understand how their behaviors
towards disabled children may affect them emotionally and mentally.
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Consideration of Diversity
My project will be conducted with fourth and fifth graders at the Boys & Girls Club in
Seaside. A majority of the members are Latino/Hispanic and are on the free and reduced lunch
program at school. However, students who are enrolled must pay a cover fee to be a member.
Costs vary depending on the member. For example, elementary school members pay a fee of
$100 for the year and members that are teenagers pay a cost of $10 a year. The summer program
costs $300 a member. The ethnic demographic of my participants should reflect that of the
students at the Boys & Girls Club. The fifth and fourth grade students became participants in my
project because I completed my service learning with the Boys & Girls Club a semester prior. To
recruit my participants, I spoke to two members that work at the Boys & Girls Club with whom I
was familiar. I would expect the participants to reflect the socioeconomically disadvantaged
because as their mission states, the Boys & Girls Clubs are intended to provide different
programs by professionals at an affordable rate. Since I will be conducting my presentation in
English, the participants will have to be English proficient to understand the information and
complete tasks. The project is geared towards fourth and fifth grade students.
Learning Outcomes
I intend to provide two day, 60 minute lessons to the fourth and fifth graders at the Boys & Girls
Club in Seaside.
By the end of the project, participants will:
1. Identify two ways to include children with disabilities
2. Indicate one way to support an individual with an invisible disability
3. Describe one way to intervene with those with mobility impairments
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Method
Day 1
I first introduced myself to the class and told them why I would be there. I began with a
presentation (See Appendix A). For the first two slides, I begin with asking the class a few
questions:
1. Have you ever been left out of an activity or game you wanted to be a part of? What
was it and how did that make you feel?
2. What does inclusion mean to you?
After asking the following question, I had the students participate and speak out on some of their
own personal experiences. My presentation begins with introducing the concept of inclusion. I
ask my participants questions that require them to reflect on personal experiences where they
have been excluded and how they felt when this occurred. My presentation then teaches the
students the difference between an invisible and visible disability and what that may look like. I
show the students examples of famous people with disabilities and ask them if the disability that
celebrity has would be considered an invisible or visible disability. I end the presentation with a
small list of invisible and visible disabilities, then show them more celebrities and individuals
with the same disabilities I had listed. After discussion and reviewing the rest of my presentation,
I read a book to them. When Charley Met Emma (Amy Webb, 2019). In the book, there is a boy
named Charley that goes to the park with his mom and sees a girl in a wheelchair without any
arms. He asks his mom why she looks “weird”. His mom teaches Charley how his comment was
rude and has Charley introduce himself to Emma. Throughout the rest of the book while Emma
and Charley are talking, he learns she can do as much as Charley can. The book is to help
children think about disability, kindness, and how to behave when they meet someone different
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from them. After reading the book, I handed out a worksheet for students on ways they could be
inclusive to another student and how they could include someone who has a disability. See
Appendix B.
Day 2
I began day 2 with a video, https://www.youtube.com/watch?v=sQuM5e0QGLg. The
video is about a boy named Cole, around the same age as my participants, who talks about his
friendship with Steven who is a 44 year old man with autism. I opened the class to discussion on
their initial thoughts about the video. I asked the class a series of questions,
“What's something you could learn from Steven?”
“What’s one thing you found interesting from the video?”
“Does Steven and Cole’s relationship change your views on individuals with
disabilities?”
Afterwards, I handed out a worksheet for the class to complete. The video and worksheet
are to portray relationships with individuals with visible disabilities. The worksheet was based on
a scenario of an individual with cerebral palsy. It explains her disability in the description and
provides questions on what her disability is and how they could help her. See Appendix C. Then
I completed two activities to portray everyday things that may be difficult for someone with a
disability. The first activity was to demonstrate someone with communication disorders. I had
sentences written out that the one student doing the activity could see. The sentences were,
“I lost my homework.”
“I want a hamburger for lunch.”
“I’m allergic to strawberries.”
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I had one student come up in front of the class for each sentence and try to tell the class what the
sentence said without any speaking or writing. A total of three students came up in front of the
class for each sentence. The purpose is to show how difficult communication would be if you
weren’t able to express yourself as easily as someone could. We then will discuss ways they
could help someone communicate in that scenario.
The next activity is to portray hearing impairments. Students will be split into pairs. I will
hand them lists of sentences and they are to lipread what their partner says. The partner reading
their lips will write down what they think their partner was saying. After about 5 minutes, the
roles will reverse between the partners. The next partner will lip-read a different set of sentences
and their partner will guess what they are trying to tell them. After the activity we will discuss
what we learned about lip-reading and how difficult that may be for someone who couldn’t hear
when individuals try to speak to them. I will ask them:
“Was it challenging not being able to talk to your partner and know what they were
saying?”
“What can we learn from this activity?”
“What have we learned aboutthe difficulty of not being able to understand your partner?”
Results
Learning outcome 1 was that participants would identify two ways to include children
with disabilities. I believe this learning outcome was partially met. From my 11 participants, one
didn’t answer the question correctly. Their response being “to include them more”, when that
was the question itself. Some of my participants' answers were vague and one other participants’
response was difficult to read. Resulting in me not being able to record their response at meeting
the learning outcome. However, from the rest of my participants’ answers I believe they
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understood the material. Other than two participants, the rest of the students gave two examples
of how to be more inclusive with children with disabilities, meeting the outcome partially. See
Figure 1 for participants' responses.
Learning outcome 2 was to indicate one way to support an individual with an invisible
disability. From my 11 participants, one student didn’t answer the question at all and other
students’ responses didn’t make sense with the material I discussed, so I don’t believe they fully
understood the concept. Because of this, I believe this learning outcome was only partially met.
See Figure 2 for the students' answers.
Learning outcome 3 was to describe one way to intervene with those with mobility
impairments. The worksheet the students were given, gave examples of ways they could help an
individual with mobility impairments. Many of the students' answers were from the example the
worksheet gave them, however one student's response did not correlate with what the question
asked. Besides this student's response, I believe this learning outcome was met. Figure 3 shows
the students’ answers.
Discussion
I believe this project was successful. My participants were engaged in the discussions and
activities and overall learned a lot from the topic. Based on Albert Bandura’s theory of
observational learning, I believe that through the activities and discussions that were had, my
participants’ were able to understand the importance of inclusion with children with disabilities.
When we completed the activity of how difficult communication might be for someone with a
disability, many of my participants were able to reflect on how difficult the process might be and
how they could help an individual in that situation. Also, when we read the book When Charley
Met Emma, my participants began to realize how different is okay and how to include someone
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that may be different from you. Lastly, through our discussion of personal experiences of being
excluded from an activity, my participants could clearly see the relationship between their
feelings of sadness and rejection and associating that feeling with how someone with a disability
may feel like.
In terms of diversity, I think that my project included everyone. I believe that with my
activities, students were able to relate easily allowing them to participate through my two day
lesson plan.
If I had to do this project again, I wish my activities lasted longer. I had an hour each day
and didn’t expect my participants to complete the assignments as fast as they did. For both days I
finished early with at least 20 minutes to spare. Also, my participants’ quickly lost focus in the
Youtube I showed, so I wish I did something more interactive like Kahoot to keep them engaged.
Because they lost focus during the video, it made it difficult to have a meaningful conversation
afterwards. Overall, I feel like my participants learned a lot from my project and are walking
away more aware about the importance of inclusion with individuals with disabilities.
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Figure 1
List of responses from participants’ on ways to include children with disabilities
______________________________________________________________________________

Ask them if they want to

Talk to them

Show them more attention

play (6)

Ask them to play tag

Help them

Be nice to them (3)

Play or draw with them

Become their friend (4)

Say hi

Figure 2
List of responses on one way to support an individual with an invisible disability
______________________________________________________________________________

Help them with work

Don’t be mean

Point out similarities

Help them around

Ask them about their

between us

Talk to them (2)

disability

Make them feel better

Play with them

Be there for them

No response

Don’t call them weird
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Figure 3
Participants’ responses of one way to intervene with those with mobility impairments
______________________________________________________________________________
Carry her books (3)
Give her extra time to move around
Donating money (not met)

Appendix A
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Appendix B
Name:

Inclusive Worksheet
2 things you could do to be more inclusive with children with disabilities:
1.
2.

What would you do?

1. What's one way you could support somebody with an invisible disability?

2. How could you include a person with a disability at school?
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